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ABSTRACT

This study is a sequel to Oluikpe & Nwodo (2014)ckhattempted to determine Nigerian teachers’ angss of
the basic tenets of English as an Internationaguage (EIL). It is designed to investigate theuafice of the variables
used in the study to ascertain teachers ‘awaresfeb® concepts of EIL. The variables consistederider, qualification,
location, and experience. These variables wereartew into teacher stereotypes, using Nigerianherataxonomy and
the complementary opposites of the taxonomy inrgisats as the attributes of the teacher sterestypespondents were
100 teachers from the school in the south-easi@rnnop Nigeria. The chosen schools were determimeduster sampling
technique. Respondents were selected, using Edatdindom sampling. Data were generated, usirgjfaanstructed 4
point Likert-type questionnaire. Data were classifinto teacher stereotypes identified for the ywtaidd analyzed, using
mean and standard deviation. A criterion mean valu€.50 was chosen for decision. The findings a¢e@ that the
female teacher stereotype (xgraduate, turban, x@pee), graduate teacher stereotypes (zurban, et@xre),urban
teacher stereotypes (xgraduate, xexperience), goerienced teacher stereotype (xgraduate, zurban® wore aware of
EIL concept than their corresponding counterpastpectively. The study concluded that the variablested varying,

indeterminate level of influence on the respondenigreness.
KEYWORDS: EIL Concept, Gender Studies, Location Studies, fcafion Studies, Experience Studies
INTRODUCTION

This paper attempts to determine the influenceuohssariables as gender, educational level, lopatfoschools,
and length of teaching experience which were nainered in Oluikpe & Nwodo (2014)—a study which istigated
Nigerian teachers’ awareness of the concept, festusnd pedagogy of English as an internationajuage (EIL).
The focus of the present study is on the influesfcihe above variables on the response of teadmetseir awareness of
the concept of EIL. In Oluikpe & Nwodo (2014), tteachers’ response to their awareness of the con€&plL recorded a
grand mean of 3.11 based on criterion value ofch&sen for decision. This result showed that thgeNan teachers

selected for this study were aware of the conckplla

Since the study is on variables, it is importamtthie view of this study, to work out the dynami¢she variables
from the perspective of Nigerian teachers in ordeevolve what, for the purposes of this study, rhaydescribed as
stereotype®f Nigerian teachers (primary and secondary). Hangethe stereotypes of Nigerian teachers thdtasfacus

of this paper is secondary school teachers. Teaehhis goal, the study invokes what it teiigerian teacher taxonomy
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as represented in the figure below.
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Figure 1: Nigerian Teacher Taxonomy

From the above figure, each variable dominateshezalabels which are complementary opposites. f&ance,

in terms of gender as a variable, a teacher magitber male or female. Qualification as a varigpteduces either a

graduate or non-graduate teacher. In the same legiation as a variable gets either urban or rigather. On its part,

experience as a variable vyields either an expezgtnor inexperienced teacher. Because the variainidace

complementary opposites, this study appeals touistigs and describes these complementary oppasitesms of their

binary sets as follows:

* Gender+ male teachers

* Qualification:+graduate teachers

e Location:+urban teachers

e Experiencetexperienced teachers

These binary sets translate as follows: a teaclzgr lme called either male (+male) or female (-m#dekther; a

teacher may be addressed as either a graduated¢age® or non-graduate (-graduate) teacher. Intadgn for the

purposes of this study, non-graduate teacherslsoereferred to as NCE teachers, a label to beneéflater. A teacher

may be referred to as either urban (+urban) orl iuraral) teacher. Similarly, a teacher may beomized as either an

experienced (+experienced) or inexperienced (-éapeed) teacher. To obtain typical Nigerian teactereotypes, using

the above binary set under the domination of eactable, the following stereotypes of Nigerian tears emerge:

& Gender

& Qualification:

s Location:

= Experience

Impact Factor (JCC): 2.9819
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In other words, gender, as a variable, inducesfalewing teacher stereotypes: a male (+male) deraale
(-male) teacher who may be either a graduate (tgtadl or a non-graduate (-graduate), who may hshieg either in an
urban (+urban) or rural (-urban) school, and whoynise either experienced (+experienced) or inexpedd
(-experienced). In the same vein, qualificatiorvagable has teachers with the following labelgraduate (+graduate) or
non-graduate (-graduate) teacher who may be tegdiiher in urban (+urban) or rural (-urban) schaod who may be
either experienced (+experienced) or inexperierfeeperienced). Location controls the followingdker stereotypes: an
urban (+urban) or rural (-urban) teacher who magibieer a graduate (+graduate) or a non-gradugtaduate), and who
may be either experienced (+ experienced) or imgapeed (-experienced). Finally, experience doneisahe following
teacher stereotypes: an experienced (+experiemcadexperienced (-experienced) teacher who magither a graduate
(+graduate) or a non-graduate (-graduate) who reagdching either in urban (+urban) or rural (-m)bechool. From the
foregoing description of teacher stereotypes, tlagiables will be examined in the context of therestéypes.

This approach constitutes the dynamics of the study

The concept of EIL is predicated on the numeri¢edrgith of the non-native speakers (NNS) of Englible
principle of democracy, and globalization. The azhay for the recognition of EIL has been espousethb numerical
strength of NNS whose population has been varioestymated. For instance, McArthur (1992) and Kadqii996) have
estimated the ratio of the population of nativeakges (NS) and NNS at 2:1 and 4:1 respectivelyauof of NNS. Crystal
(1997), on his part, projected the following figsire

e Inner circle (U.K., U.S., Canada, Australia, aneNZealand ) 320-380 million
» Outer circle ( India, Singapore, Nigeria, Ghan#&gria, etc) 150-300 million
» Expanding circle ( China, Japan, France, Russian@ey, etc ) 100-1000 million

The above projections have resulted in the apjbicadf the principles of democracy which is goverray
majority rule to advocate that the variety of Eslglspoken by the majority of the users—NNS withtalinnovations has
the right to be independent of the variety spokgrthe NS, who are in the minority, in terms of nerof usage and
pedagogy. This position is echoed by Brumfit (20D16) who states that, because the variety of Eglf Kachru's inner
circle (native speaker variety of English) is spoke the minority, this minority have no right irtérmining “language
use, language change, language maintenance... atelibés associated with the language.” Brumfi2@1) advocacy
of the application of the democratic principlestie determination of language norms and pedagogy mae been
informed by the revolt against linguistic impergai pioneered by Phillipson (1992).In addition te tise of democracy
and revolt against linguistic imperialism, globalipn added its weight to the democratization psscef the English
language so that no single nation could claim osimerto it (Seildlhofer, 2003). Because of globatiian, NS should
learn to accommodate the new set of norms of uaadehe characteristic innovations in the Englisaduby NNS if they
are to be relevant in the globalized world (Rajadap, 2004). Anchored on the above foundationctireept of EIL may

be summarized as follows:
» EIL is a global lingua franca with no nation claimgiownership to it.
* Globalization and the rise of the democratic pre@eount for its emergence.

» Itis spoken by all educated NNS globally for intaad international interaction.
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« NNS use it to speak to NS.
* NNS outnumber NS.

For additional information on the concept of Eleeg(Kachru, 1985; Brutt-Griffler, 2002; McKay, 2003)13;
Seidlhofer, 2003; Canagarajah, 2007; House, 2013).

Against the foregoing background, this paper sefs to investigate the influence of the various beac
stereotypes as induced by the variables in Olu&pevodo’s (2014) study which recorded a positivep@sse by the
respondents on their awareness of the conceptlobjkcoring a grand mean of 3.11, using the dotevalue of 2.50 as

the bench mark for decision.
METHODS

Following from Oluikpe & Nwodo (2014), the respomdie of this study were drawn from secondary schools
the South-east geopolitical zone of Nigeria conipgithe states of Abia, Anambra, Ebonyi, Enugu, bmd. There were
100 respondents selected from the many schooleiadne. Using cluster sampling technique, 20 stargrschools were
selected. From each shool, five English teachepomdents were selected, using stratified randompbagthrough

balloting. The distribution of the teacher respartdeccording to variables were as follows:

o Gender: male 20  female 80 100
e Qualification: graduate 64  Non-graduate 36 100
e Location: urban 64  rural 36 100

o [Experience:  experienced 57  inexperienced 43 100

The respondents had a minimum qualification of d\al Certificate of Education (NCE) and a maximufrao
Bachelor of Arts (BA) degree in English or a Badnebf Education (BEd) degree with subject specaion in the
teaching of English. Incidentally, the NCE quaifiion is a three-year sub-degree teacher trainingram diploma for
teaching either in the primary or secondary schdolghe binary set for Nigerian teacher stereatypescribed above,
NCE teachers are labelleshn-graduate teachewith the binary feature set (-graduate teachearhBeacher respondent
has a minimum teaching experience of five yearas€quently, inexperienced teachers were thoseneitinore than five

years teaching experience.

Data were collected, using a self-constructed du@sdire taggedNigerian English teachers’ awareness of EIL
(NETEA-EIL)NETEA-EIL is a 4-point Likert-scale questionnaireneprising two sections — bio-data and questionnaire
The bio-data elicited information on the respondegender, educational qualification, location @hagol were the
respondent was teaching, and length of teachingreeqe. On the other hand, the questionnairegspect of this study,
consisted of one cluster on the concept of EIL. Thester contained eight statements on the bagicepis of EIL.

See Appendix A. The respondents reacted to eatdmstat in the cluster by ticking any of the followi
e SA = strongly agree (4)

e A = agree (3)

Impact Factor (JCC): 2.9819 Index Copernicus Value (ICV): 3.0
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- D = disagree (2)

e SD strongly disagree (1)

The questionnaires were distributed by our postgatelstudents. The respondents were made to respdhd
guestionnaire on the spot. Thereafter, the quastioes were collected. There was, therefore, zeydaiity rate on the

returns.

The responses were classified according to thetéaaher stereotypes identified earlier as follows:

e Gender induced teacher stereotypes +male
+graduate teacher

+urban
+experienced

¢ Qualification induced teacher stereotypes +graduate
+urban teacher
+experienced

e Location induced teacher stereotypes +urban
+graduate teacher
+experienced

e Experience induced teacher stercotypes +experienced
+graduate teacher
urban

Data from these stereotypes were analyzed, usiranr(€) and standard deviation (STD). A criteriodueaof

2.50 was chosen for decision.
Findings
Four research questions were generated to guidgubyg and discussed under the following sub-heads:
» Gender Induced Teacher Stereotypes
e Qualification Induced Teacher Stereotypes
e Location Induced Teacher Stereotypes
» Experienced Induced Teacher Stereotypes
Each research question is discussed in turn.
Gender Induced Teacher Stereotypes

The following constitute the research question: Wahe mean response of gender induced teackreosypes

on awareness of EIL concept?
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Table 1: Mean and Standard Deviation of Gender Indaed Teacher Stereotypes’
Response on Awareness of EIL Concept

(Gender Qualification Location Experience N X 5TD  Decision
Male Non-graduzte Secondary School

Urbzn (-3 wears 2 23 424  Disagres
6-10 wears - - -

zbowve 10 vears - - -

Rural (-3 wears 4 1% 000 Disagres
6-10 wears - - -
zbowve 10 years - - -
Graduate Urban (-5 years 10 322 034 Agpgree

6-10 years - - -
zbowve 10 years - - -

Fural (-3 wears 4 320 0.84 Agree
6-10 years - - -
zbowve 10 years - - -

Femzle MNon-graduzte  Utrban (-5 years 12 263 107 Apgree
6-10 years - - -
zbowve 10 years - - -

Fural (-3 years 13 252 091 Apgree

6-10 - - -

zbove 10 vears - - -

Graduate Urbzn (-5 wears 40 363 061 Agree

6-10 vezrs - - -

zbowve 10 yvears - - -

Fural (-5 years 10 305 061 Agree

6-10 vears - - -

zbove 10 vears - - -

Before discussing the table, it must be remarkatlttre symboN= numberin the table above reflect the number
of each category of gender. According to Table dlesmon-graduate (NCE) teachers in urban secorstdigols and their
counterpart in the rural secondary schools havennseares of 2.3 and 1.8 respectively. These scareselow the
criterion value of 2.50 chosen for decision. Thisams that this category of respondents are noteawfathe concept of
EIL. On the other hand, male graduate teachersharnuschools and their counterpart in the rurabstshregister mean
scores 0f3.22 and 3.20 respectively.

These scores are above the criterion value of @88en for decision. This means, therefore, thd¢ mi@aduate
teachers in both urban and rural schools are aefatee concept of EIL. Table 1 further reveals tlehale non-graduate
teachers in urban secondary school and their crpartein the rural schools have mean scores of 2868 2.52
respectively. Since the mean scores are aboveriteeian value of 2.50, female, non-graduate (N@jchers in both
urban and rural schools are aware of the concepllaf Similarly, female graduate teachers in urlsahools and their
counterpart in the rural schools register meanescof 3.63 and 3.05 respectively. These scoresl@ee the criterion
value of 2.50. Consequently, female graduate teadheboth urban and rural schools are aware ofctheeept of EIL.
From the scores in the table, it appears reasonaldiaim that all female respondents (graduatersdgraduate; urban
and rural) teachers are aware of the concept of Ehe picture is different from their male countmtp The table shows
that male, non-graduate teachers in both urbamaatischools are not aware of the concept of Eiengas their graduate

counterpart in urban and rural schools are awatkeo€oncept of EIL.

Impact Factor (JCC): 2.9819 Index Copernicus Value (ICV): 3.0
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Qualification Induced Teacher Stereotypes

The following research question is chosen to gtldestudy: What is the mean response of qualiboatiduced

teacher stereotypes on awareness of the concépt df

Table 2: Mean and Standard Deviation of Qualificaton Induced Teacher Stereotypes’

Qualification Location Experience N X 5TD Decision
Non-graduate Secondary School
Utban O-years 5 263 107 Agree
§-10 years o 295 083 Apree
zbove 10 years -
Rural 0-3 years 13 242 091 Disagres
B-10 years 4 250 003 Apree
above 10 years -
Graduate Utban 0-3 years 20322 084 Apgree
6-10 years 20 363 061 Apgree

above 10 years 18 367 092  Apgree

Rural (-3 years 8 312 072 Agpree
f-10 years 4 320 084 Apgree
ghove 10 years 2 321 084  Apres

Table 2 shows that non-graduate (NCE) teachersbianuschools with 0-5 and 6-10 years of teachimgpggnce
have mean scores of 2.63 and 2.95 respectivelyseTkeores are above the criterion value of 2.5& feans that this
category of teachers are aware of the concept bf @h the other hand, their counterpart in the Irschools with
corresponding length of teaching experience scat2 @nd 2.50 respectively. Since the score of B.42low the criterion
value of 2.50, it means that non-graduate teachiéhs0-5 years of teaching experience are not awéithe concept of
EIL while their counterpart with 6-10 years of thangy experience with a mean score of 2.50 are mallgiaware of the
concept of EIL. Their awareness is described agimalr because it is at the same level as the iteralue of 2.50
chosen for decision. Table 2 further reveals thratdgate teachers have three levels of teachingriexge unlike the
non-graduates with two levels. Thus, graduate tacin urban schools with 0-5, 6-10, and above d#rs/of teaching
experience score 3.22, 3.63, and 3.67 respecti®hge these scores are above the criterion vdl2e50, it means that
this category of teachers are aware of the cormfegtL. Their counterpart in the rural schools withrresponding levels
of teaching experience score 3.12, 3.20, and ®&Rectively. Because these mean scores are almeetdrion value of
2.50, graduate teachers in the rural schools asgeawf the concept of EIL. It is observed thatrean scores of graduate
teachers in both the urban and rural schools aveeathe 3.0 level whereas those of the non-gradeatshers (urban and
rural) are below the 3.0 level. This means thatdgaée teachers are more aware of the concept oftldh the
non-graduate teachers. This shows that qualificatimluced teacher stereotypes’ awareness of theeporof EIL is

proportionate to their level of education — thehigigthe education, the more the awareness.
Location Induced Teacher Stereotypes

The research question for this variable states:tWéhtthe mean response of location induced teasteeeotypes’

on awareness of EIL concept?
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Table 3: Mean and Standard Deviation of Location lduced Teacher Stereo Types’
Response on Awareness of EIL Concept

Location Quzlification Experience N X 5TD Decision

Secondary School

Urban Non-graduate 0-3 wears 3 263 107 Agres
6-10 years o 295 083 Apres
abowve 10 years -

Graduate 0-3

years 12 322 0.84 Agres
6-10 vears 20 3.63 0.61 Apgres
abowve 10 years 18 3.67 092 Apres
Fural MNon-graduate 0-3 years 18 242 0.91 Disagree
6-10 years 4 2.50 1.03 Apres
abowve 10 years -
Graduate 0-3 wears 8 3.12 0.72 Apres
6-10 wears 4 320 0.84 Apgres
abowve 10 years 2 322 0.84 Apgres

Table 3 reveals that urban, non-graduate teachignsOwb years, and 6-10 years teaching experieave mean
scores of 2.63 and 2.95 respectively while theadgate counterpart with 0-5 years, 6-10 years Aodeal0 years register
mean scores of 3.23, 3.63, and 3.67 respectivatgeIhe above mean scores are above the critedlue of 2.50, it,
therefore, means that all urban teachers (non-gtacand graduate with different levels of teacl@rpgerience) are aware
of the concept of EIL. On the other hand, ruralhgoaduate teachers with 0-5 years and 6-10 yearhing experience
have mean scores of 2.42 and 2.50 respectivelyalBecthe mean score of non-graduate teachers withismum of five
teaching experience is below the criterion valu@ &0, it means that rural, non-graduate teachersat aware of the
concept of EIL. However, their counterpart withdeiag experience above five years are marginallgravaf the concept
of EIL because their mean score is just at the mavf the critical value of 2.50.The table furtheveals that rural,
graduate teachers with 0-5, 6-10, and above 10syefiteaching experience score 3.12, 3.20, and R2@ectively.
These scores are above the criterion value of Z8Misequently, rural graduate teachers, regardiesiseir teaching
experience, are aware of the concept of EIL. THéminces in the mean scores demonstrate that udechers

(non-graduate, graduate) with the same range chileg experience as their rural counterpart areenaware of the
concept of EIL than the rural teachers (non-gragiugriaduate).

Experience Induced Teacher Stereotypes

The following research question is generated talguhe study: What is the mean response of exmexien
induced teacher stereotypes’ response on awarefigsls concept?

Table 4: Mean and Standard Deviation of Experiencednduced Teacher Stereo Types’
Response on Awareness of EIL Concept

Experience Location Cualification ) X STD Decision
Secondary School

0-3 years Urban MNon-graduats 5 263 1.07 Agres

6-10 years 9 274 0.89 Agres

abowe 10 years -

0-3 wears Graduats 12 3.01 0.82 Agres

6-10 years 20 346 0.59 Agres

above 10 years 13 3.55 0.89 Agres

0-3 years Foural Non-graduats 132.34 0.94 Dizagree

6-10 years 4 251098 Agres

above 10 years -

0-3 years Graduats 3 3.04 0.76 Apgres

6-10 wears 4 312 078 Apres

abowe 10 vears 2 3.16 0.91 Agpgres

Impact Factor (JCC): 2.9819 Index Copernicus Value (ICV): 3.0
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Table 4 makes an interesting revelation. It shdves the level of awareness steadily increases afierience.
Even when the mean score indicates non-awarendsstzes case of rural, non-graduate teachers witliramum of five
years teaching experience, a marginal increassc@ded in awareness with the same category dii¢esevhose teaching
experience is above the five years mark. Similddy,other categories of teacher stereotypes wrécbrded awareness,
the level of awareness appears to increase malgimih experience. For instance, urban, non-gréelteachers with 0-5
and 6-10 years of teaching experience, the mearesare 2.63 and 2.74 respectively. There are achégs in this
category with a teaching experience above the &0 iyark. Similarly, urban, graduate teachers wi#h 6-10, and above
10 years of teaching experience register mean s@érg.01, 3.46, and 3.55 as mean scores resplgcfifee same is true
of rural, graduate teachers with 0-5, 6-10, andvald® years of teaching experience. The mean sepee3.04, 3.12, and
3.16 respectively. Although the increases in all tases in the Table are marginal, nonethelessinthheases appear

meaningful. It demonstrates that the level of awass increases with length of teaching experience.
DISCUSSIONS
From the findings, the following observations arad®:

* Female teachers (xgraduate,= urban, + experiertad® greater level of awareness of EIL concept thair

male counterpart.

e Graduate teachers (turban, + experienced) are meosre of the concept of EIL than non-graduate (NCE)

teachers.

 Urban teachers (xgraduate, texperienced) are morwecsant with the concept of EIL than their rural

counterpart.
» The more experienced a teacher (xgraduate, tuibatie more aware he/she becomes of the concéfit of

* In discussing the finding, it is observed that shedy is handicapped by supporting empirical swdiace trends
in EIL studies, as far as it is observed from al#é literature, are not concerned with awarenésucept,
features, and pedagogy of EIL as Oluikpe & Nwod01@® study has pioneered. However, the discussitin w

focus on Nigerian social factors that have conteluo the findings.

That female teacher stereotypes (xgraduate,+ utharperienced) have greater level of awarenesiseofoncept
of EIL is not strange when the mix (xmale) in teaichopulation in Nigerian secondary and even prynsahools is taken
into consideration. That the female teacher stgpast dominate the secondary schools is illustrbiethe ratio of 1:4 in
favor of the female in the number of responden&iusr this study. This disparity is not accidentademonstrates the
realities in the schools. It is common knowledgs the female teachers show more sense of comntitimémeir teaching
responsibilities than their male counterpart ay tfeminate not only in the classroom but also & administration of the
schools. Their commitment to duties implies thagytrare more motivated to improve themselves prafeally by
attending re-training workshops or even attendimg equivalent of summer classes in the universttias their male
counterparts who undertake teaching jobs for lackeiter options. This accounts for, in the viewtbis study, the

difference in the levels of awareness between thiesrand the females.

For the sake of economy, qualification and expeeeninduced teacher stereotypes are collapsedoirgofor

discussion. It is common knowledge that the highme climbs the educational ladder, the more knogéadlle one is.
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Similarly, the more experienced one is in one’sfggsion, the better is one’s professional perfogeaim terms of
knowledge and skill. Consequently, it is natural goaduate teachers to be more knowledgeable ti&inrion-graduate
counterpart. In this regard, graduate teacherg@gpected to have a higher level of awareness ofdheept of EIL than
their non-graduate counterpart because of theieméckposure to knowledge. The findings of the stuaflects this point
of view. In like manner, experienced teachers aveerfikely to be exposed to the literature of Btlan their inexperienced
counterpart because of the length of their teackixjperience which has exposed them to new trendkeirteaching
profession. One of these new trends is the advofmadylL pedagogy. The findings of this study confs the expectation

that experienced teachers have a higher level af@vess of EIL concept than their inexperiencedhiawpart.

With regard to location induced teacher stereotyjpés also common knowledge that Nigerian urbelmosls are
better equipped in terms of manpower and infratirechan their rural counterpart. Better qualifeed more experienced
teachers are posted to the urban schools thanrtireir counterpart as the numbers of respondentsabie 3 indicates.
Similarly, Table 4 brings to the fore that more esipnced teachers dominate the urban schools. sStieét is the case is
shown by the fact that no respondent with a lemftteaching experience above 10 years is foundhénrtiral schools
where there is only two- tier range of length cddieing experience—0-5 and 6-10 years whereas iurth@n schools
respondents with a length of teaching beyond 10 yeak are present. There is a three- tier randerafth of teaching
experience — 0-5, 6-10, and above 10 years- iuthan schools. Thus, the urban schools are morangéalyed than their
rural counterpart. With rural schools dominateddss qualified and less experienced teachers, thésefore, not strange
to note that urban teachers are more aware of dheept of EIL than their rural counterpart becatisy have more

exposure to knowledge than their counterpart iatioo induced stereotypes.
CONCLUSIONS

From the findings and its discussion, it is logitalconclude that the various variables, which hiekiced
different teacher stereotypes that served as gmgoralents in this study, have exerted varying teeélinfluences on the
respondents’ awareness of the concept of EIL irkpa&Nwodo (2014) which registered a grand meanesad 3.11 on
the respondents’ awareness of EIL concept. Thdfsignce of the varying levels of influences of thariables is, in the
view of this study, indeterminate and thus not gelmable.
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APPENDICES
Appendix A

Nigerian English Teachers’ Awareness of English an International Language (Netea-Eil) Questionaire
The questionnaire is in two parts as follows:
A. Bio-data
B. Questionnaire
PART A: BIO-DATA
Tick as appropriate

1. SEX Male |:| Female |:|

2. EDUCATIONAL LEVEL

NCE [ ]
BA L[]

www.iaset.us anti@iaset.us
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3. PLACE OF TEACHING
Urban Secondary School [ ]
Rural Secondary School []

4, LENGTH OF TEACHING EXPERIENCE
0-5 years |:|

6-10 years |:|
10+ years ]

PART B: QUESTIONNAIRE

Tick the appropriate column against each statenTdm.abbreviations mean the following:

SA Strongly agree
A Agree
D Disagree

SD Strongly disagree

Section I: Awareness of Eil Concept

0. STATEMENTS SA|A | D |SD
EIL is a global lingua franca.

It is spoken by all educated non-native speadfetsally.
It is the language used globally by speakers f@risocial, technological, economic,
and diplomatic interaction.

No nation claims ownership to it.

Globalization accounts for its emergence.

It is a language of accommodation ( i.e interlocsitccommodate deviants from
Standard English).

Types of interaction consist of non-native speakpesking to one another and non-
native speaker speaking to native speakers.
8. Population of non-native speakers outnumbeiigenapeakers by available statistics.

o |9k W INEZ

~

Impact Factor (JCC): 2.9819 Index Copernicus Value (ICV): 3.0



